Towards A Unified Program—English for IT (Draft.2.a)
A Proposal for the English Language Center/University of Bahrain
4 November 2005
This proposal begins with the premise of the merit of the communicative approach to language learning, in particular the needs of framing such an approach to the larger needs of students.

It discusses how the technology of digital communication may in fact change not only the means but the actual substance of the communication itself, and in consequence the way people think. Further, this approach answers what is seen as the pressing need of creating in Bahrain graduate not only capable of filling jobs but able to both generate their own and others employment. Since IT is in itself a culture, students need as far as possible, to be immersed in their field. This is not to teach IT, but to motivate study in students who in many instances feel that English has no real place in the educational needs.

A three-part program is introduced and goals for each part explained. This program, while taught over three semesters needs to be unified in scope, with preparation for and reference back to it total parts. Also under this approach the locus of learning shifts from teacher to student—the teacher presenting materials but with the responsibility for learning in the students hands.

Finally, all this will come at some cost, at least at the outset, teacher time. However once one has accommodated to what for many will find a totally new system then added value to the educational process should far outweigh “start-up” problems.
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Premise 

This proposal is based on the belief that language is best learned in the negotiation of meaning, i.e., communication. And just as that negotiation must be purposeful (as when a native speaker learns—what are first cries for?) so must it be relevant as Paulo Freire has suggested, to the life needs of the second language learner
 (L2L).

This is not to say that the more traditional structured methods have no role. Since the prime natural language acquisition age seems to be from two to five, L2Ls encountering a new language must be “bootstrapped” through a more formalized system of grammar based training.

Grammar, however, as an artificial descriptor can only go so far, for language grows not out of grammar or structure, but out of use. After all, as native speakers, we depend on experience rather than rule. It is to transform the L2L from rule-based to experience based—from conscious to subconscious if you will that the higher levels of acquisition must be targeted. Additionally grammar must move from the object to be mastered to a tool to be used.
Since for many of our student’s last formal educational experience in English will be 154/155/219, it is essential that they be a process of moving from structured to communicative learning—a form which they can then employ in their future outside of formal education. 
Considerations
Individual Effect—cognition

Communicative behavior is not only enabled by new technologies but in fact transformed—alphabet, printing press, telegraph, Internet. Thus it is imperative that we go beyond teaching traditional English to include competency in what has become the global medium of communication—after all, it is the ability to communicate that is the most important aspect for future information professionals. It is not only (to paraphrase McLuhan) mastery of the message that is important but also of the medium. 
As an example, the added dimensions offered ability to access information by hypertext in both space and time. In the former, reading is transformed from the two-dimensional linear page, to a multi-planed universe where ideas can be conjoined through links beyond the bounds of conventional grammatical structure. Time is likewise transformed from a fixed (press time) to real-time, subject to continuous update and revision—as is communication behavior itself. These affect parallel changes in human cognition not unlike the transformation in mental construct when writing shifted the mind from memory to reason.
Social Effect—employment
Moving the argument from the cerebral to more practical levels, we should consider changes in the local economy particularly as they relate to employment
—and overriding end goal for most students. While the traditional goal of the University was in greater part to create an employable work force, I would suggest that this focus must now be shifted to a self-employable and job-creating workforce. 
Graduates must rely on skills developed in the University as they may not be afforded on the job training. Their ability to bring these skills to the global market place will depend greatly on their ability to communicate effectively within it. E-communication will assume a primacy no less here than it has become in the USA, a lodestone for future trends—whether attractive or not.

In no field is this need more evident than IT
. This means increasing emphasis on skills required for entrepreneurship, critical and analytical thinking, creativity, problem solving, and self-motivation, among other. No other subject can have such an impact on the development of such skills as language study, since language is a medium of thought and particularly that which is of the more complex orders.
Instructional Effect—motivation

Many of the students are technically gifted but not necessarily linguistically interested. We need to challenge them to learn, while at the same time making them feel that what they are learning is not only relevant but essential to future success in IT. To do this the program should have a unified step by step structure, which includes practical application and results in easily observable end-goal skills.
A profession as a culture has its own singular communication behavior. It is not too soon to begin to initiate students into the specific parameters of their chosen profession and that is, in fact, much of what ESP is about. The progression through course levels of a profession-oriented program should include deepening levels of understanding of that professions communicative behavior, e.g., jargon, reference, conventions, dialogs, issues and debates. In the case of English for IT, teachers need to immerse themselves and their materials within the IT culture.
Program
Based on the experience of three years of hands-on work with the students of UOB, the following unified, three-step program as outlined in the attached syllabi of 154/155/219 represents an attempt to move from structured knowledge to communicative behavior.

Here the goal will be the formulation of thought through the mediation of English. All that is related to the more structured approach will be reintroduced as editing or revision, with the practical goal of reducing “noise” in the transmission of what becomes the central focus, ideas. 

Instrument
To achieve this overall goal the program sets course-based task-oriented goals (N.B. these are not in conflict with published goals). See Appendix A for sample curricula.

154
1. The ability to carry on elementary communication by email, with knowledge of proper etiquette and understanding of tone. Also following instructions, such as proper identification of messages and documents, formatting, and conventions as this will be used throughout the program—154, 155, 219.
2. The ability to locate and comprehend IT related materials on the Internet.

3. The ability to express such understanding in summary (200-400 words) using correct sentence structures.
4. Introduction of basic understanding of plagiarism

5. Grammar of editing introduced with selected items from “Common EFL Mistakes”— this is to begin the focus on writing as process of thinking, rethinking….
155

1. A reinforcement of all the above with special emphasis on the technique of writing.
2. The ability to write an argumentative essay on an issue within IT (400-600 words). 
a. Arguments should understand rudimentary principles, particularly the need to support claims with evidence ant to be able to cite sources for that evidence.

b. Emphasis is placed on the process of revision through multistage drafting process emailed between student and teacher.

c. Clear understanding of the boundaries of plagiarism—what can and cannot be used and in what manner.
3. Grammar of editing continued including sentence structure work for a more complete understanding of grammar as tools of more precise expression.
219

1. The reinforcement of all of the above

2. The ability to write a technical report:
d. On a topic within IT which addresses the feasibility, evaluation, or recommendation of actual products or services in a local setting (real or virtual). (1000-1500 words). 
e. Emphasizing the production of reports that represent an actual added-value job skill that one might bring to a client and/or employer. 

f. Developed as a process through email between student and teacher, stressing the need for outline planning and revision.
g. Formatted as an e-document ready for Web presentation
3. The ability to make an oral presentation of the material in the report. Use of e-presentation materials to be encouraged.
4. Grammar is reviewed but not taught. Self-study is expected through Web site on areas in which students find themselves weak.

Delivery
Quite naturally, any “new” system raises anxieties in those responsible for their successful delivery—the “learning context as diagrammed below (fig. 1). While the program requires a focus on teacher/student interaction through the Internet, it does give latitude to individual choice of material, assignments, and even approach. While it seeks to move the locus of learning from the teacher to the student, individual teachers rightly determine how this may best be done. 

[image: image1]
Teachers will be expected to both use and contribute to an ever growing knowledge base on the program site (http://engforit.net). Teachers will be expected to publish
 their own section(s) site where class list and individual section materials can be posted. Also all out-of-class discussion should ideally be channeled through email.
Testing will conform to the stated skill-based goals and as long as students prepare for these goals, they should be prepared for the tests. It will be the program coordinator’s role to see that the Web site is stocked with current materials, suggested assignments and general time-lines for the progression of individual courses. However, teachers will have the discretion to utilize and adhere to these as their ultimate responsibility lies in facilitating and assessing their students’ accomplishment of the course tasks.
These are University-credit courses and should adhere to University expectations. Unlike secondary school, students are not owed an education. They are rather to be afforded an opportunity to earn an education that sets them above their fellows, based on personal initiative. Therefore it is our duty as facilitators to present as clearly as possible, but not to teach (nurture) them. This means that class time is best used to lecture on theory, guide students to available materials, motivate and finally answer specific class-oriented questions. Individual work and mentoring and should be handled through email. 
Needs

Some are under the misapprehension that e-learning will replace teachers. Actually much the reverse is true. While it can automate some processes, enhance communication and provide unified knowledge bases, the enriched possibilities for student/teacher interaction require much time to be exploited fully. This is particularly true as the program level advances. Therefore, the Administration needs to contribute by either reducing class size (particularly in 219) or granting greater teaching credit—respectively 4/6 hours for a 155/219 class. This is not only compensation for actual time spent in mentoring but in recognition of the research and design nature that the program has undertaken in creating a model which might find use throughout the University. 
Additionally, just as this program emphasizes out of class study for students, it will require teacher attention beyond the confines of classroom and office. Currently, private Internet access comes at arguably one of the highest rates in the World (costs per transfer rate). A partnership between the University and Batelco needs to be orchestrated to provide state of the art Internet access for all teachers at no or nominal cost. After all, this program generates thousands of potential customers for Batelco (see Appendix B) and sets a model for further tens of thousands. 

Most importantly this program needs teachers who want to be challenged, who want to gain new skills and are involved in teaching, not as a job, but a profession—a way of life.

Conclusion
A sound grounding in English as a tool for global communication is essential for all students graduating from a nation’s top university, here the mission, if not in fact, the University of Bahrain. This is particularly true because the economic future of Bahrain lies beyond the confines of the Arabic-speaking world, and to access that world English is required.
I will leave it to each observer to decide whether this mission is being successfully fulfilled. If it is not, then current practices need to be changed. This change needs to come from the center of the process (the teaching context) rather than from any seemingly exigent rationale either administrative or political. It is incumbent on us as professional teachers to take up the challenge, and to overcome all obstacles in the same manner as we teach our students to overcome theirs. We must not be focusing on why we can not, but rather on how we can.
This proposal considers one method of utilizing existing resources, both human and technological to enter into an experimental method of change. As it is University–based, the teaching method here must first and foremost explore beyond the traditional envelope and discovering in the process of doing what will and will not work. 

In short, we must see ourselves not only as teachers but as students, constantly expanding our horizons through study, research and experimentation. We are not here to provide all comers with a basic education, to make-up for their, or their previous institutions, failures in secondary education, (these are best handled in some sort of remedial setting) nor a four year hiatus until they move on. We are here to create a crucible from which a nation’s next generation of leadership must be formed—at least this is the model to which we, as educated and free humans must aspire.
The task of harnessing a revolutionary technology to fit local need is not a small one. Currently there is in place a small effort by the author of this proposal. The results of such modestly-scaled effort are necessarily limited. The current shortcomings should not to be attributed to the potential of the technology, but rather to limitations, both in energy and intellect, of its present implementer, as well as those rooted in the ins and outs of administrative fiat.

This proposal seeks to redress these limitations, by recruiting new energies and intellects, to build upon what is already here a model for future Bahraini education.

Appendix A—Curricula

English 154—Syllabus Sample
All materials are available through http://www.taletwist.com/E4IT/154/154.htm .
This is a sample set at “press time”. For current status of actual courses see Web. Note: current course materials may not reflect goals stated herein as they reflect the goals of the current coordinators.
	Module 1
	Introduction
	Read:
Course description* and familiarize yourself with the Internet* in general the site’s site resources* in particular. 
Self Study:
Send e-mail to your teacher* introducing yourself (be sure to include class/section/student i.d. #/subject on all correspondence in exact manner per instruction*). 
Be sure to read art of writing e-mail* before writing e-mail. 

	Modul 2
	Reading to Understand
	Read:
Reading to Understand*
Reading Critically to Think Critically to Write…*
Example Text:
Computer 'an essential tool' *
Reforms urged to meet jobs demand *
Cheap labour 'is bad for Bahrain' *
 
Self Study:
Better Reading (I & II)*
Example Text:
Chosen from Library*
QUIZ (Class specific)

	Module 3
	Unit 1 Computer Users 
	Specialist Reading*
(pp. 8-9 in text)**
Vocabulary in Context*

	Module 4
	Unit 2 Cache Memory 
	Specialist Reading* (pp.16-17)**
What’s the Main Idea*
QUIZ (Class specific)

	Module 5
	Unit 3 Data Mining
	Specialist Reading*
(pp. 22-23)** 

	Module 6
	 TEST 1
	Material covered to date
Test 1 Words

	Module 7
	Unit 4 Mass Storage
	Specialist Reading* (pp. 30-31)**

	Module 8
	BREAK
	Self Study:
Students should prepare for Module 9-11

	Module 9
	Quote, Paraphrase, Summarize: how to avoid plagiarizing
	Reading:
Plagiarism*
What are the differences among quoting, paraphrasing, and summarizing?*
Writing Summaries*
Self Study:
Write a concise summary of article from selected list (TBA) and email to instructor.

	Module 10
	Sentence Structure Review
	Reading:
Summary of Sentence Types*

	Module 11
	Common EFL Grammar Mistakes
	Reading:
Problem Areas for EFL Writers*
Self Study:
Fragment*
Verbs*
Agreement*
Run-on Sentence/
Comma Splice*
Word Choice*
Word Form*
Quiz: (Class Specific)

	Module 12
	TEST 2 
	Material covered to date.

	Module 13
	Reading and Writing
	Reading:
TBA by instructor from selected list
Self Study:
SUMMARY PROJECT
Write summary of self selected article from Internet and email to instructor

	Module 14
	Unit 7 USER INTERFACES
	Specialist Reading* (pp. 50-51)**
MU Quiz: Class Specific

	final
	FINAL EXAM 
	All material covered 


* Available on http://engforit.net 
** Glendinning, Eric H. & McEwan, John. 2002.  Oxford English for Information Technology. UK:  Oxford University Press.
Assessment 
Quizzes/CA
10%
Test 1 
15%
Test 2 
20%
Summary
Assignment
05%

Final Exam
50%
ENGLISH 155—Syllabus Sample
  All materials are available through http://www.taletwist.com/E4IT/155/155.htm
	Module 1
	 Read:
Course description and familiarize yourself with the Internet in general the site’s site resources in particular. 
Self Study:
Send e-mail to your teacher introducing yourself (be sure to include class/section/student i.d. #/subject on all correspondence in exact manner per instruction). 
This would be a good time to ask any questions that you might have about the course, site, or anything. Be sure to read art of writing email before writing email. 
Read the Plagiarism texts and follow their recommendations throughout the course. Ignore this at your peril.
Email tone 

	Module 2
	 PROBLEM AREA FOR EFL WRITERS 
Paragraph Structure and Meaning 
Problems in writing 

	Module 3
	 FOCUSED ESSAYS
Description 
Process 
Cause & Effect  

	T1
	 TEST 1-- on material covered in-class.

	Module 4
	 PLAGIARISM
What is it and how to avoid it 

	Term Essay
	 
Read About the Essay. 
	 
See Time Line

	 
	 BREAK

	Module 5
	 Researching the Pros and Cons on the Internet
Research on the Net Assign.
Pros & Cons 
Comparison & Contrast Essay 

	Module 6
	Framing the Argument
Argument
Identifying Bias 

	Module 7
	Reasoning
Read Inductive/Deductive Reasoning do exercise and follow instructions for assignment.

	Module 8
	Final Draft Notes

	FINAL
	
FINAL EXAM
	
All material covered 


  Assessment  
	Test 1
	15%

	Test 2
	20%

	Essay
	20%

	Final*
	45%


ENGLISH 219—Syllabus Sample
 All materials are available through http://www.taletwist.com/E4IT/219/219.htm

	Module 1
	Read:

Course description* and familiarize yourself with the Internet* in general the site’s site resources* in particular. 

Self Study:

Send e-mail to your teacher* introducing yourself (be sure to include class/section/student i.d. #/subject on all correspondence in exact manner per instruction*). 
Be sure to read art of writing e-mail* before writing e-mail. 

	Module 2
	Download and print Web Analytics** and Mobile Internet and Technology Innovation for in-class discussion and future reference. **Requires Adobe Acrobat Reader
Read and print How to Write a Technical Report (first three sections: types, aims, structure and bring printout to class. 

Also check out Avoiding Plagiarism and Integrating Material from Sources (issues that should have been discussed in 155).

	Module 3
	Read and be prepared to discuss next four sections of How to Write a Technical Report *(bring printout to class)

Bring a list of at least four possible report topics to class. Be sure to classify them according to the types presented in the "types" section (first) of the above text.

	TERM REPORT

Assignment
	Go to Term Report Assignment* information page. Consult assessment guide.*
	See Timeline*
 & follow closely

	Module 4
	Customer Service research and writing exercise

	Module 5
	Read and be prepared to discuss next four sections of How to Write a Technical Report* (bring printout to class)

	Module 6
	Read and be prepared to discuss Structures* (bring printout of all related material to class).

	Module 7
	TEST 1-- on material covered in-class.

	Module 8
	Review Basic Methods of Collecting Data*. See which if any of these methods might be useful to your project. Research applicable methods on the WWW and be prepared to discuss "what" and "how" in class. 

Additionally, review the material on Questionnaires* and prepare and email a short instrument of 10 -15 questions that might help you to collect evidence to support your project.

	MODULE 9
	Return to Summary of Sentence Types* and read & download those pages remaining. Also: read & printout Making stronger sentence* structures

	Module 10
	Read presentation* material and bring printout to class.
	Check available times for Oral Presentation* and email preference. First come, first serve. Note special time for digital projector availability.

	Module 11
	Printout for class and read before coming:

Apple's Blueprint for Genius*
Samsung Design*

Also review Writing Summaries*

Prepare a short 100 word summary and email.

	Module 12
	Read Table of Contents Formatting*

	Module 12
	PRESENTATIONS† /  Practice outlining*

	Module 13
	PRESENTATIONS†  / Check list for Final Draft*

	Module 14
	PRESENTATIONS†  /Final draft of Term Report to be emailed 

	FINAL
	FINAL EXAM
	All material covered 


       * Available on http://engforit.net 

† Presentations are not qualitatively assessed.

Assessment 
	Test 
	20%

	CA
	05%

	Term Report
	30%

	Presentation**
	05%

	Final Exam*
	40*


Appendix B—Engforit.net Statistics

	General Summary

	1.
	Host name
	engforit

	2.
	Program start time 
	Nov 4, 2005 02:36

	3.
	Time of first request 
	Jan 29, 2004 01:59

	4.
	Time of last request 
	Nov 3, 2005 23:47

	5.
	Successful server requests 
	1,052,221 Requests

	6.
	Successful requests for pages 
	463,064 Requests for pages

	7.
	Failed requests 
	37,388 Requests

	8.
	Redirected requests 
	1,432 Requests

	9.
	Distinct hosts served 
	9,738 Hosts

	10.
	Total data transferred 
	10.50 GBytes
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	Month
	Number of requests
	Number of page requests

	1.
	January 2004
	255
	117

	2.
	February 2004
	22,207
	8,365

	3.
	March 2004
	130,106
	55,723

	4.
	April 2004
	84,919
	37,404

	5.
	May 2004
	93,847
	35,839

	6.
	June 2004
	48,995
	19,338

	7.
	July 2004
	17,097
	6,765

	8.
	August 2004
	8,127
	4,859

	9.
	September 2004
	49,890
	23,356

	10.
	October 2004
	93,583
	44,948

	11.
	November 2004
	40,951
	19,667

	12.
	December 2004
	60,431
	28,008

	13.
	January 2005
	33,727
	16,521

	14.
	February 2005
	23,694
	9,861

	15.
	March 2005
	62,710
	26,709

	16.
	April 2005
	45,447
	19,913

	17.
	May 2005
	45,290
	20,948

	18.
	June 2005
	32,275
	17,168

	19.
	July 2005
	26,138
	11,896

	20.
	August 2005
	12,374
	6,354

	21.
	September 2005
	25,831
	12,093

	22.
	October 2005
	87,298
	34,761

	23.
	November 2005
	5,784
	1,974


Most active month March 2004: 55,723 pages sent. 

Monthly average: 20,112 pages sent. 45,694 requests handled. 



Fig. 1: The Learning Context
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� Educational work toward democracy would only be achieved if the literacy process was not about or for man, but with man. ("Education of Adults and Marginal Populations: the Mocambos Problem,"  1958). Also the concept of “critical consciousness” or "conscientização,” the goal of his model of education. This concept involved being an active participant in one’s life, not merely a spectator, making choices rather than oppressed by the illusion of choice. This he saw as a key to an open society (Freire, 1973) �



� Population growth, globalization, decreasing public sector employment, outsourcing


� Free market reforms, and the necessities of global competition will most certainly bring that “giant sucking sound” to these shores.


� The program coordinator will arrange for accounts and set up shell Web. Teachers will only have to maintain and customize.


� As reported by the host server  Tripod.Lycos.com
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